
St Mary’s Special School 19560T 

 

Parent target areas for student Individual Education Plan (IEP) 

 

 

The aim of this form is to describe to parents the areas of curriculum that your child may be working on in the coming year and to ask for some feedback in terms of specific 

goals that you would like to target for your child in these areas. The Individual Education Plan is developed through a collaborative process involving the school, 

parents, the student (where appropriate) and other relevant personnel or agencies. It refers to the adapted or modified aspects of the educational programme and 

focuses on priority learning needs, although the student may also have other learning needs that will not require the same intensive degree of planning and 

monitoring. Not every aspect of the curriculum and school life needs to be modified for every student with special educational needs - only those areas of identified 

need arising from assessment should be covered. The amount of adaptation and support will vary according to the individual learning needs of each student. Some 

students with more complex needs may require significant educational modifications 

 

Who attends an IEP Planning Meeting? 

As indicated earlier it is a matter for the Principal (under Section 3 of the Act) to decide who should be consulted in addition to the parents and the SENO. (It should be noted 

that while the SENO may be advised/ consulted about an IEP Planning Meeting, this does not necessarily imply that the SENO will attend that meeting). Others who may 

attend this meeting include, as appropriate: 

The student,  

The person co-ordinating the information gathered (e.g. classroom teacher) 

The person, other than the child’s teacher, who has responsibility for the provision of special education within the school,  

the child’s pre-school /class or subject teacher(s) including, as appropriate, prospective school personnel and any other key worker(s) involved with the child,  

Any of a range of professionals including psychologist, occupational therapist, speech and language therapist, physiotherapist, social worker, as appropriate.  

 



What are Priority Learning Needs? 

Priority learning needs are those needs that have been prioritised for intervention from the range of needs derived from the child’s current level of performance. Priority 

learning needs form the basis for the development of learning targets and represent the anticipated attainment for a child over a pre-determined period of not more than 12 

months. Priority learning needs are identified only for those areas where the child is experiencing difficulty. The number of priority learning needs should relate to the 

particular child, the degree of need, and the seriousness of those needs. It is important to concentrate on a realistic number of the child’s most serious needs.  

When determining priority learning needs for the child it is important that the different perspectives of those involved in the IEP process are taken into consideration. 

 

In particular if there are any skills that you would like your child to work on in school that may be generalised to home; or worked on in tandem across both settings. We can 

discuss these goals with you during your individual IEP meetings and include them. 

 

Student Name: _______________________________ 

 

 

Area of Curriculum Target goals identified by parent from this area: 

Pre-requisite learning to learn skills. 

This area refers to foundational learning skills that are necessary in order for a pupil to easily 

and successfully access the curriculum as part of a class group. These skills include: being 

able to sit at a desk and engage in a task for consecutive minutes (5-10 minimum); visually 

tracking items in the environment; responding to sound in the environment; responding to 

name being called; imitating single gross motor movements; responding to one-step 

instructions; identifying sameness and difference by matching and sorting items and 

pictures; being able to request appropriately something that you need etc. 

 

 

Area of Curriculum: Language and Communication- Introduction 

The National Curriculum and the Guidelines for General Learning Disabilities are structured in such a way that will enable students to acquire language & literacy skills 

systematically, which is appropriate to their individual abilities.  When drawing up this policy we took into consideration two fundamental principles. 

1. Children learn language and learn through language (curriculum p3) 

2. Language learning is an integrated process which is difficult to separate 

To satisfy these two principles the content of the Primary School Curriculum English is presented in Strands & Strand Units 

 

Strands: 

• Receptiveness to language 



• Competence and confidence in using language 

• Developing cognitive abilities through language 

• Emotional and imaginative development through language 

Strand units: 

1.  Oral language: Speaking and Listening. Listening and responding. 

2.  Reading 

3.  Writing 

1.  Oral language: Speaking and Listening. Listening and responding. 

Speaking and Listening (Expressive and receptive language): 

In the broadest interpretation, ‘speaking and listening’ encompasses all forms of 

communicative responses (receptive communication) and intent (expressive 

communication).   

Communication may include one or more of the following: 

• gestures, for example, formalised signing such as Lamh, ISL 

• communication aids, for example; objects of reference; exchange of photographs, 

symbols or written text (Picture Exchange Communication System); 

communication books (Picture Communication System), IPod, IPad. 

• vocalisation and speech: ‘Speaking’ (expressive communication): for pupils with 

Autism and Complex Needs, expressive communication equips pupils with the 

skills they need to stay safe and assert their own ‘voice’ by appropriately 

expressing their wants, likes, dislikes, feelings, emotions and preferences to 

different audiences and across environments.  Teaching Functional 

Communication Responses (FCRs) or using communication strategies can reduce 

frustration and equip pupils with some of the skills that may be required in 

 



managing their own behaviour.   

 

1.1. Listening and responding (receptive language)  

It is important to develop the ability to attend, listen and discriminate between contrasting 

stimuli.  Furthermore, it is important to develop the ability to respond to the communication 

of others and to develop joint attention in both one-to-one and group situations.   

There is a range of settings to teach these skills:   

Group discussion and interaction: it is important for pupils to develop the ability to respond 

to the communication of others and to develop joint attention in both one-to-one and group 

situations. 

Drama: for some pupils, provides a stimulus to develop a wide range of speaking and 

listening skills in novel, exciting and real-life situations including involvement in the 

community. 

Standard English and language variation: pupils with learning disabilities may need to have 

expressive language modelled for them and may need structured support to understand and 

use the different elements in speech and to progress from the use of single words to two or 

more elements e.g. understanding how parts of speech are combined in different ways so 

that the meaning is clear 

 

 

Area of Curriculum: Language and Communication 

2. Reading: 

 

This area covers pre-reading skills such as identifying colours, shapes, symbols and common 

pictures (from categories such as body parts, animals, transport, clothing etc.); progressing 

through the identification of letters, letter-sound relations, sounding out as well as 

recognising words by sight, reading short sentences to full paragraphs and pages; reading 

comprehension including sequencing events, identifying cause-effect relations, predicting 

outcomes, abstracting the main idea from a story, making inferences and using context clues 

from text and pictures. 

In St Mary’s Special School, we endeavour to equip our students with a full literacy 

programme whereby the skills of receptive and expressive language, reading and writing are 

 



intrinsically linked. 

We believe the following to be the five most important components of a Literacy 

Programme: 

 
 

Area of Curriculum: Language and Communication 

 

Writing: 

This includes pre- and early-writing skills including marking on paper, using stencils, 

tracing lines, joining dots; progressing to letter and number formation, transcription, writing 

dictated letters and words, printing own name, written answers to vocal questions, written 

answers to written questions, descriptive writing, writing for different audiences (e.g. 

message/ request/ list / invitation/ letter etc.). 

 

 

Area of Curriculum: Mathematics 

The strands of the Primary School Curriculum Mathematics are as follows: Early mathematical activities, Number, Pattern and sequence, Shape and space, Measures and Data. 

 

Sight vocabulary

Phonic skills

Comprehension of 
personalised and 
published texts

Communicating in 
writing

Spelling skills



Early mathematical activities 

This strand concentrates on alerting the student to the similarities and differences between 

objects. Essential concepts such as object permanence and one-to-one correspondence are 

introduced, and students are enabled to work on the skills of classifying, matching, 

comparing, and ordering. 

 

 

Number 

All number work is based on students’ everyday experiences. It reinforces the concept of 

one‑to‑one correspondence and enables the student to develop an appreciation of quantity. 

Introducing a formal system of counting, when relevant, will support students’ increasing 

awareness of number. This development, in turn, may be supported by appropriate activities 

that involve manipulating numbers in concrete situations at first, then mentally, and finally 

symbolically. Students become familiar with patterns of number and are introduced to the 

use of number games and numerals in play and functional situations. The language used to 

support the development of number skills should be focused on essential vocabulary. 

 

 

Pattern and sequence 

Students become aware of patterns and sequences in their immediate environment. They 

become aware of the pattern and sequencing of familiar events and activities and use this 

understanding to anticipate and take turns. They also use their developing awareness 

to anticipate and predict changes. They are enabled to observe and make patterns and 

sequences using familiar equipment. 

 

 

Shape and space 

Spatial awareness for students begins with the awareness of the position of their own bodies 

and parts of the body. Language associated with body position and movement is very 

important, as this will enable some students to regulate and control their movements. 

The ability to reach out and explore is developed, with an initial emphasis on examining the 

shape of three‑dimensional objects, and how they move and interact with each other. As 

students develop the ability to discriminate, matching and sorting activities progress from 

using three-dimensional to two-dimensional objects. 

 

Measures 

This strand introduces the student to the concepts of length, weight, capacity, area, time, and 

money in a way that is meaningful to his/her everyday life. The emphasis at first is on 

noticing differences in the length, weight and capacity of familiar objects. The concepts of 

area, time and money are introduced in playful or functional situations, with a view to 

enabling the student to make sense of and gain more control over his/her environment. Using 

every day events and games that are well-established, as well as new activities, give 

. 

 



opportunities for noticing changes and differences in quantity, pattern, sequence, and time. 

 

Data 

This strand seeks to enable students to understand that information about objects and people 

can be collected, sorted, classified, and represented visually. The ability to interpret data is 

introduced by encouraging the student to look at charts in order to find out information about 

familiar events that have been recorded. 

 

 

Area of Curriculum:  Social, Personal and Health education (SPHE) 

Play/ Leisure skills 

The following goals involve teaching the child different ways to appropriately occupy their 

own time (this is what we mean by the student’s “community of reinforcers”). This involves 

numerous different approaches for: 1) actually learning how to use different play items; 2) 

tolerating spending intervals of time engaged on/attending to a single activity; 3) engaging in 

these appropriate activities in the absence of inappropriate stereotypic behaviours (that often 

serve the same function - e.g. teaching the child to play with water-toys instead of spitting). 

Once basic play skills have been established we can target ways to increase the child 

actually choosing to engage in these activities, managing their time with schedules 

throughout the day, and engaging with parallel play and co-operative play with peers. (These 

skills once again involve a spiral approach across different curricular areas e.g. 

communication, self-management, visual learning etc. - Once children have achieved these 

requisite skills and developed more advanced Listener/Speaker repertoires further 

development in this area, such as developing understanding of emotions and perspectives of 

others around you, may be encompassed within the Social and Environmental area of the 

curriculum). 

 

Area of Curriculum: Social, Personal and Health education 

 Self-Management - Self-help, School Routines, Social Skills 

The following goals aim to teach the child 1) how to perform daily self-care routines; 2) the 

basic social skills necessary to take part in group settings/interactions with another person 

without inappropriate behaviours such as basic turn-taking, lining up at the door, holding 

hands during a group activity; and 3) more advanced social skills like taking part in a group 

lesson/activity without direct instruction/feedback, monitoring own behaviour (e.g. 

identifying situations that result in feelings of anger, aggression, sadness, frustration etc.), 

managing own behaviour (e.g. taking a break to calm down instead of engaging in assaultive 

behaviour). For students with advanced listener, speaker and reader-writer repertoires this 

area may also include modules from the Social, Environmental and Scientific Education 

(SESE), and Social Personal and Health Education (SPHE) subject areas covered in the 

Primary School Curriculum. 

 



5. Area of the Curriculum: ICT 

Information and Communication Technology (ICT) has a central role in education, and its 

availability and appropriate use in all educational provision is critical to ensuring that all 

children have a range of ICT skills to equip them for future educational, vocational and 

leisure activities. The use of ICT enhances the teaching of the curriculum through providing 

children with creative, interactive, and self-directed activities.  

ICT can be used as a collaborative learning tool that provides opportunities for pupils to 

develop social and peers interaction skills. Software can be used for drills and practice in 

reinforcing important concepts. 

This is a part of the Curriculum that can be integrated in all curricular areas regardless which 

strand or level the pupils are at. 

As pupils who present with ASD generally present with poor fine motor skills the usage of a 

computer and touch screen devises are an ideal option for those who present with fine motor 

difficulties. 

 

 

 

 

 

 

 

 

 

Any other comments: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

Parent Signature: __________________________________    Date: ________________________ 

 


